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GLOBAL INVENTORY 



European Union and Partner 

Countries and the World 

World population 2016 estimate   7,404 million 

EU population 2016 estimate       510 million      (6.9%) 

Partner countries population 2016 estimate     618 million      (8.3%) 

     1,128 million      (15.2%) 

 

China population 2016 estimate  1,384 million       (18.7%) 

India population 2016 estimate   1,328 million       (17.9%) 
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W H Y  

IS THERE A GLOBAL 

TREND TOWARDS 

QFS? 



THE GLOBAL CONTEXT 

DEALING WITH GLOBALISATION, MIGRATION, TECHNICAL 

AND DEMOGRAPHIC CHANGE AND NEW SKILLS NEEDS 
 

AN INCREASINGLY INTERNATIONALISED ENVIRONMENT 

1. DIVERSIFICATION OF THE ECONOMY 

2. ECONOMIC INTEGRATION (EUROPEAN UNION, ASEAN, CARICOM, 

EURASIAN ECONOMIC UNION) 

3. ROLE OF INTERNATIONALLY OPERATING COMPANIES (AMAZON, CISCO, 

MICROSOFT ETC) 

4. DEVELOPING QUALITY EDUCATION AND TRAINING SYSTEMS – INCLUDING 

INTERNATIONAL AND PRIVATE PROVIDERS OF EDUCATION AND TRAINING 

WITH OWN QA,  

5. INTERNATIONAL MIGRATION, AND INTERNATIONAL STUDENT MOBILITY 

6. SUPPORTING MID-CAREER OPPORTUNITIES FOR THE WORKFORCE 

 

 

 

 



 

 

1st GENERATION QFs 2nd GENERATION QFs 3rd GENERATION QFs 

 

Developed from 
national perceptions, 

mainly determined 

by internal drivers, 
and often using 

experimental 
approaches 

 
 

 

Tried to learn from 
1st generation 

experiences for 

design and 
processes. Seeking 

more communication 
with other NQFs 

bilaterally. Influence 
of external drivers 

limited 
 

 

Internal drivers 
remain important, 

but external drivers 

have a significant 
impact on technical 

design of frameworks 
and QA 

arrangements 
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The drivers for developing 

frameworks have changed 
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The drivers for developing 

frameworks have changed 



 

 

The drivers for developing 

frameworks have changed 

The international drivers for NQFs have become stronger 
• Institutional isomorphism?  
• Are policy option for NQFs evidence based? 



 

 

NQF level
descriptor

Qualifications
descriptors

Assessment
criteria

Programmes

A global shift towards 
learning outcomes? 





Regular updates on wider 
international developments 

The ETF partner countries border not 
only to the EU, but also to other world 
regions where there are relevant 
qualifications developments.  
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INTERNATIONAL QUALIFICATIONS FRAMEWORK DEVELOPMENTS 

Regional, Transnational & National Qualifications Frameworks  involving 154 countries 



LIST OF 154 COUNTRIES OR TERRITORIES PLANNING, DEVELOPING OR IMPLEMENTING 

QUALIFICATIONS FRAMEWORKS 
 

Albania; Angola; Andorra; Antigua & Barbuda; Argentina; Armenia; Australia; Austria; Azerbaijan; Bahrain; Bangladesh; Barbados; 

Brazil; Belarus; Belgium; Benin; Belize; Bhutan; Bosnia and Herzegovina; Botswana; Brazil; Brunei Darussalam; Bulgaria; Burkina Faso; 

Burundi, Cabo Verde; Cambodia; Canada; Chile; Colombia; Costa Rica; Côte d’Ivoire; Croatia; Cyprus (and Northern Part of Cyprus); 

Czech Republic; Denmark; Dominica; Egypt; El Salvador; Eritrea; Estonia; Ethiopia; Finland; France; Georgia; Germany; Ghana; Greece; 

Grenada; Guinée; Guinée Bissau; Guyana; Haiti; Hong Kong; Hungary; Honduras; Iceland; India; Indonesia; Ireland; Israel; Italy; 

Jamaica; Jordan; Kazakhstan; Kenya; Kiribati; Korea; Kosovo; Kuwait; Kyrgyzstan; Lao People’s Democratic Republic; Latvia; Lebanon; 

Lesotho; Liechtenstein; Liberia; Lithuania; Luxembourg; Madagascar; Malawi; Malaysia; Maldives; Mali; Malta; Mauritius; Mexico; 

Montenegro; Montserrat; Palestine; Morocco; Mozambique; Myanmar; Namibia; Netherlands; Nepal; New Zealand; Nicaragua; Niger; 

Nigeria; Norway; Oman; Pakistan; Palestine; Panama; Papua New Guinea; Philippines; Paraguay; Poland; Portugal; Republic of 

Moldova; Romania; Russian Federation; Rwanda; Saint Lucia; Samoa; Serbia; Senegal; Seychelles; Sierra Leone; Singapore; Slovak 

Republic; Slovenia; Somalia; South Africa; Spain; St. Kitts & Nevis; St. Lucia; St. Vincent and the Grenadines; Suriname; Swaziland; 

Sweden; Switzerland; Tajikistan; Thailand; The Bahamas; The Comoros; the Democratic Republic of Congo; The former Yugoslav 

Republic of Macedonia; The Gambia; The Holy See, Timor-Leste; Togolese Republic; Tonga; Trinidad & Tobago; Tunisia; Turkey; Tuvalu 

and Vanuatu; Ukraine; United Arab Emirates; United Kingdom; United Republic of Tanzania; Uruguay; Viet Nam; Zambia; Zimbabwe. 



GLOBAL INVENTORY 2015 FINDINGS 

 

• Learning outcomes are central to implementation of qualification frameworks. 

• As national qualifications frameworks become operational, their impact on education, 

training and employment policies and institutions increases 

• Regional qualifications frameworks, like the EQF, can play a key role in inspiring QF 

developments and promoting international cooperation. 

• NQFs help to identify strengths and weaknesses of existing qualifications systems and point 

to the need for new qualifications.  

 

 

 



GLOBAL INVENTORY 2015 FINDINGS 

 

• The implementation of NQFs inspire and trigger  

• new legislation, for example linked to lifelong learning 

• new institutional solutions, for example in quality assurance 

• new forms of stakeholder involvement, for example by involving the 

labour market in qualifications design and review  

 

• Qualifications frameworks facilitate international cooperation,  



LEARNING FROM DIFFERENT GLOBAL CONTEXTS 

  

 

    

 

 

Facilitating recognition  

beyond formal systems 

 

 

 
 

 

 

Address informal employment  

Develop private public 

partnerships 

Support skills development 

 

Adapt formal E&T systems  

Develop learning outcomes 

Amend standards, curricula & 

assessment criteria 

 

NQFs influencing  

• standards, 

• curricula,  

• assessment criteria 

based on learning 

outcomes 

RECOGNITION  

of non-formal 

& informal 

learning 

OPENNESS  
to all forms of 

learning 

QUALITY 

CERTIFICATIONS 
based on the same 

quality as for 

qualifications from 

formal systems 

Stakeholder  

cooperation 

at all levels 

QA 



Overview of developments in 
Turkey and Western Balkans 

 

 

 

 

COMMUNALITIES DIFFERENCES 

Accession context Contexts 

EQF  QF               EHEA Types of NQFs 

Focus on validation of non-formal 

and informal learning 

Degrees of progress and 

experiences 

“Schoolish” VET systems with high 

progression rate to HE 

Sets of qualifications 

Existence of “sub-levels” Stakeholders and Institutions 



 

 

 

 

COMMUNALITIES DIFFERENCES 

Soviet heritage Contexts 

International / European context Types of NQFs 

Shared problems and limitations Degrees of progress and 

experiences 

Reinventing the wheel and possible 

solutions 

Sets of qualifications 

Stakeholders and Institutions 

Overview of developments in Eastern Europe 



 

 

 

 
 

  

• POPULATION SIZES, AGING & MIGRATION  

• EMPLOYMENT TRENDS, INCL. RELATIVE WEIGHT 

WAGE EMPLOYMENT 

• MAIN ECONOMIC SECTORS, GROWTH TRENDS 

• ATTAINMENT & PARTICIPATION IN LEARNING: VET, 

HE & ADULT LEARNING 

• SKILLS MATCHING 

• ECONOMIC AND POLITICAL INTEGRATION 

PROCESSES 

 

CONTEXTS 

Population sizes, aging & migration  

Employment trends, incl. relative weight 

wage employment 

Main economic sectors, growth trends 

Attainment & Participation in Learning: 

VET, HE & Adult Learning 

Skills matching 

Economic and political integration 

processes 



Scope:  

HE only, VET and HE, all formal learning, lifelong learning focus on learning or also on use of qualifications in the 

labour market, e.g. through sectoral frameworks? 

Design: 

N° of levels and descriptors, how well do they connect different pathways,  

Frameworks of Qualifications: is there attention for design of standards, qualifications and units, is a register of 

qualifications foreseen, how are roles conceptualised 

Legal status: 

Government decision, decree, law, how the NQF is reflected in other laws 

Connection with the “old” qualifications system: 

Is there a link with Classifiers foreseen, how? Gradual or radical break with the past 

What kind of Qualifications 
Frameworks have been developed? 



Where are we with implementing the 
Qualifications Frameworks? 

Who is involved and how? The role of stakeholders, beyond Ministries of Education 

 

Have we moved beyond the talking shops, to action? 

 

Who leads the NQF implementation? MoE/ MoL/ CabMin/ Agency? 

 

Have special institutions be established? 

Quality assurance or qualifications authorities 

Sectoral bodies 

Other bodies (awarding bodies, assessment centres) 

 

Where are we with populating the NQFs?  

To what extent do we have outcome based qualifications? 

Is there a register of qualifications?  

Are new qualifications based on identified needs?  

Has a programme for the development of occupational standards been established?  

Are curricula changing? 

 

 



Are NQFs tools for lifelong 
learning or transparency tools 

for existing qualifications? 
Which qualifications are part of the NQF:  

 

HE only, VET and HE, all formal learning, lifelong learning focus on learning or also on use of qualifications in the 

labour market, e.g. through sectoral frameworks? 

 

Do people know what they can do with their qualification? 



Are NQFs tools for lifelong learning or 
transparency tools for existing 

qualifications? 

Are we ready for recognition of non-formal and informal learning? 

 

• Are there occupational standards to assess what the World of Work expects?  

• Are there unitised qualifications?  

• Can people get credit? 

• Can assessment technically be separated from learning processes?  

• Is there tailored learning provision to fill up gaps? 

• Is recognition of non-formal and informal learning legally possible? Who can assess and certify 

learning? 

• Has recognition of non-formal or informal learning been tested? Is there a plan for systemic 

introduction of recognition systems? 

• Do we understand who would be the most likely target groups for the recognition of non-formal and 

informal learning? 



How European will 
your qualifications be 

in the future? 
Participation in EQF 

Fully participate in EQF AG 

Started/ completed referencing 

 

Participation on Bologna Process 

Preparing for QF EHEA – towards self- certification 

ESG – responsibilities of HEIs, QA Agencies and MoEs 

 

Qualifications as a tool for VET Reform 

EU projects to support substantial reforms 

 

Will EQF move further East? 

Association Agreements   

Mobility Partnerships   

Revision of EQF 2016??? 

 

Recognition of Qualifications 

EQF 

NQF registers 



Findings 

NQFs and outcome-based qualifications have become 

part of the reform concepts in all the countries.  

 

There is a lot of potential for learning from each other 

 

Progress in implementation varies, moving to systemic 

approaches  is time consuming,  

 

Implementation an iterative and cumulative process- 

not a lineair progressive development 

 

When are we going to change peoples lives? 
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Sharing the burden 

 
How can we strengthen institutional 

capacities, improve planning? 

How to speed up standards & qualifications 

development? Can we share them? 

How can we make better 

use of each others 

experiences and of the 

European policies and 

instruments? 

How to move from existing to new qualification 

systems? 


